                                                    Learning is the key to opening doors in the future  [image: ]


History Progression
Our Curriculum Journey (Cycle 1 2023/24)EYFS
Understanding the World and Past and Present:
Talk about members of their immediate family and community, name and describe people who are familiar to them, comment on images of familiar situations in the past. compare and contrast characters from stories including figures from the past
Key Stage One
Once Upon a Castle – a study into castles in our local area and how they changed over time as well as the significance of Kings and Queens.
War and Remembrance – the impact of WW1 on our lives today.
London’s Burning – a study into the cause and consequence of the Great Fire and how it changed London. 
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Lower Key Stage Two
The Flintstones – the history of the Stone and Iron Age.
When in Rome – the legacy of the Roman Empire.
Walk like an Egyptian – the history of the Ancient Egyptian civilisation and the achievements they made, including a comparison with the modern world. 
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[bookmark: _Hlk103334903]Upper Key Stage 2
Down t’pit – a local history study exploring the significance of coal-mining in West Yorkshire, making comparisons of the trade over time and exploring political changes during the 80’s. 
Murderous Mayans – a comparison of one of the earliest non-European societies with British early History.
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Key Stage 3 Journey




History Progression
Our Curriculum Journey (Cycle 2 2024/25)EYFS
Understanding the World and Past and Present:
Talk about members of their immediate family and community, name and describe people who are familiar to them, comment on images of familiar situations in the past. compare and contrast characters from stories including figures from the past

Lower Key Stage Two
Changing Times – a study into how the lives of children have changed over time extending beyond 1066.
Myths, Mystery and Minotaur – the history and impact of Ancient Greek life on the western world. 
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Key Stage One
Wheels and Wings – how transport has changed and developed over time including significant ‘firsts’ in History. 
Fantastic Florence – the life and achievements of Mary Seacole, Edith Cavell and Florence Nightingale and their legacy in the world today.
Yesterday’s Child – the history of toys and technology through time, comparing our relatives’ toys to modern day.
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Upper Key Stage 2
Invaders! – how, where, when and why the Anglo-Saxons and Vikings invaded, and their legacy.
Peace, Poppies and Power – the study of WW2, focusing on cause and effect and the lasting legacy on the world today.
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Key Stage 3 Journey
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	First Order Concept
	What does this mean?

	Exploration, Invasion and Settlement
	· The act of searching for the purpose of discovery of information or resources.
· The movement of an army or large group of people into a region, usually in a hostile attack that is part of a war or conflict, or in an attempt to take control of it.
· Settlements may include hamlets, villages, towns and cities. A settlement may have known historical properties such as the date or era in which it was first settled, or first settled by particular people. A settlement is usually a place, typically one which has previously been uninhabited, where people establish a community.
· The act of settlement may include migration to other countries in search for resources. 

	Society and Community
	· A society is defined as a group of people sharing the same culture, interests, opinions, etc. On the other hand, a community is defined as the group of living in a social structure.
· How societies and communities have developed and changed over time, including the impact of these on the present day. 
· Similarities and differences between societies and communities including religion, beliefs, language, clothing, tools, homes, etc.
· Cultural change occurs when a pattern of behaviour shared by a society, or a group of people including, food, language, clothing, music, tools, arts, customs, beliefs and/or religion alters. This can happen through environmental change or through innovation. 
· Law and Order: A situation in which the laws, (binding custom or practice of a community or formally recognised as binding or enforced by a controlling authority of a country) are being obeyed, especially when the police or army are used to make certain of this.

	Conflict, Revolution, Disaster and Change
	· Conflict involves a serious disagreement or argument and/or a prolonged armed struggle which leads to war or rivalry between cities or countries. 
· Revolution is a radical change that signifies a great turning point in History.
· The overthrow of a political system or government by force, and the setting of a new government in its place. 
· Disasters are serious disruptions to the functioning of a community that exceed its capacity to cope using its own resources.
· Advancement and adaptation through newly acquired knowledge, understanding or technology.

	Power, Empire and Government
	· Power is the capacity of an individual to influence the actions, beliefs, or conduct (behaviour) of others. Power is exercised in different ways in different cultures, periods and groups as well as involving the development of tribes, kingdoms and monarchy in Britain and beyond. 
· A group of territories or peoples under one ruler. Throughout history, countries have wanted to control lands beyond their borders in order to expand their empire, mainly to get power or wealth.
· An empire is a political construct in which one state dominates over another state, or a series of states. At its heart, an empire is ruled by an emperor, even though many states in history without an emperor at their head are called "empires".
· The expansion of empires and how they were controlled across a large empire as well as some reasons why empires fall/collapse.
· The monarchy exercised/exercises absolute power. 

	Technological Advancement
	· Scientific or technological advancement is the generation or discovery of knowledge that advances the understanding of science or technology.




	Procedural Knowledge and Second Order Concepts
	What does this mean?
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	Chronological Understanding 
	Sequencing, events, stories, pictures and periods over time to show how different times relate to each other and contribute to a coherent understanding of the past. You don’t have to teach topics in chronological order but need to relate the topics you teach to their chronological context.
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	Cause and Consequence 
	The concepts of cause and consequence address who or what influenced events to occur and what the repercussions of those events were.
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	Change and Continuity 
	Developing an understanding of the idea that some things change while others old and new stay the same.
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	Interpretations/ Significance of History
	Allowing children to explore events from different perspectives develops their understanding of the concept of significance as they use interpretations to evaluate to what extent events were significant. Children should interpret different sources and then begin to develop an understanding of how these are significant in their historical understanding.
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	Similarities and Differences
	An understanding of the complexity of people’s lives, differing perspectives and relationships between different groups. Asking how similar or different allows pupils to draw comparisons across people, their perspectives, motivations and actions as well as across time and space, helping children to develop a greater understanding of modern global society.

	[image: ]

	Historical Enquiry
	Asking questions or hypothesising about the past that we hope the evidence will help us to answer.
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	Sources of Evidence
	Understanding different types of sources and using these to help develop and understanding of the past.



	
	Key Stage 1 – Cycle 1 (2023/24)

	Autumn 1
	Once Upon a Castle
A Local History Study and Study of the Monarchy

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence

	Autumn 2
	War and Remembrance
World War One

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence

	Spring 2
	London’s Burning
The Great Fire of London

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence








	
	Key Stage 1 – Cycle 2 (2024/25)

	Autumn 1
	Wheels and Wings
Exploration and the Development of Transport

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence

	Spring 1
	Fantastic Florence
Hospitals and Healthcare

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence

	Summer 1
	Yesterday’s Child
Changes in Toys and Technology

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence








	
	Lower Key Stage 2 – Cycle 1 (2023/24)

	Autumn 1
	The Flintstones
Stone Age, Bronze Age, Iron Age

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence

	Autumn 2
	When in Rome
The Roman Empire

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence

	Summer 2
	Walk Like and Egyptian
Ancient Egypt

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence








	
	Lower Key Stage 2 – Cycle 2 (2024/25)

	Autumn 2
	Changing Times
How Children’s Lives Have Changed Across History

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence

	Spring 2 & Summer 1
	Myths, Mystery and the Minotaur
Ancient Greek Empire

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence



	
	Upper Key Stage 2 – Cycle 1 (2023/24)

	Spring 1 & 2
	Murderous Mayans
The Mayan Civilisation

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence

	Summer 1
	Up the Chimneys and Down the Mines
A Local History Study

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence




	
	Upper Key Stage 2 – Cycle 2 (2024/25)

	Autumn 1 & 2
	Invaders!
The Anglo-Saxons, Scots and Vikings

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence

	Spring 1 & 2
	Peace, Poppies and Power
World War Two

	
	First Order Concept Coverage

	
	Exploration, Invasion and Settlement
	Society and Community
	Conflict, Revolution, Disaster and Change
	Power, Empire and Government
	Technological Advancement

	
	Second Order Concept Coverage

	
	Chronological Understanding
	Cause and Consequence
	Change and Continuity
	Interpretations/
Significance of History
	Similarity and Difference (incl. Diversity)
	Historical Enquiry
	Sources of Evidence



	KS1 Knowledge – Cycle 1 (2023/24)
What do we want the children to learn?

	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	
	Once Upon a Castle
A Local History Study & Significant Individuals
	War & Remembrance
The First World War
	
	Fire, Fire!
The Great Fire of London
	
	

	Learning Question(s)
	Where did Kings and Queens live through time?
How did the structure of castles protect their inhabitants?
	What was life like in World War I?
How has World War I impacted upon and changed the world today?
	
	How did the Great Fire change London?
	
	· 

	Historical Hook
	Bravery
	Fighting for Change
	
	Great and Ghastly Events
	
	· 

	Significant historical figure(s)
	Queen Victoria, Queen Elizabeth I and II, King William I
	Walter Tull
	
	Thomas Farriner
Samuel Pepys
	
	· 

	Learning Experience
	Conisbrough Castle
	-
	
	-
	
	· 

	National Curriculum Links
	· changes within living memory.
· the lives of significant individuals in the past who have contributed to national and international achievements
· significant historical events, people and places in their own locality.
	· events beyond living memory that are significant nationally or globally 
· the lives of significant individuals in the past who have contributed to national and international achievements
	· 
	· events beyond living memory that are significant nationally or globally [for example, the Great Fire of London]
· the lives of significant individuals in the past who have contributed to national and international achievements.
	· 
	· 

	Key ‘Now’ Knowledge
	By the end of this unit, children should:
· be able to name at least three ways of finding out about the past.
· give at least two reasons why monarchs built castles.
· name at least three different types of castle.
· understand how the features of castles protected the monarch and name these features e.g. moat, drawbridge, battlements.
· label a diagram of a castle with its features.
· be able to recall what happened at the Battle of Wakefield.
· compare the jobs in a historical castle to jobs today.
· use words like past, before, present, old, new, then, and now correctly.
· be able to name three Kings and Queens of the past.
· know who Queen Victoria was and where she lived. 
· know who the first Queen Elizabeth was and compare her to Queen Elizabeth II.
· understand why we remember King William I. 

	By the end of this unit, children should:
· be able to talk about the key events and countries involved in the First World War.
· understand at least three of the differences in how Walter Tull lived, compared with today.
· know why Walter Tull is significant in History. 
· be able to say how Walter Tull has left a legacy today.
· describe the experiences of men, women and animals in the First World War. 
· be able to say how they think frontline soldiers would have felt. 
· name the roles animals had in the war. 
· know why November 11th is known as Remembrance Day.
	· 
	By the end of this unit, children should:
· be able to name at least two similarities and two differences between London in the past compared to present day London. 
· be able to sequence the main events of the Great Fire of London. 
· state where the Great Fire started. 
· know why the Great Fire started. 
· know what chronological order means. 
· know why the fire was significant. 
· be able to give reasons why the fire spread so far and so quickly e.g. houses being close together, no fire services, wind, no phones, no fire alarms. 
· compare houses then to houses now. 
· describe what changed after the Great Fire and how these have continued now.
· be able to say who Samuel Pepys was and why he is a significant historical figure. 
· know what is meant by an eyewitness. 
· be able to say whether or not a source is reliable.
· analyse the reliability of a source.
	· 
	· 

	Key Vocabulary
	· trade
· empire
· monarchy
· moat
· drawbridge
· battlements
· significant
· achievements
· past, present, future
· civilisation
· conflict
· battle
	· empire
· war
· monarchy
· government
· democracy
· important
· rebel
· ration
· remembrance
· soldiers
· frontline
	· 
	· monarchy
· consequences
· similar
· different
· civilisation
· location
· chronological
	
	



	KS1 Knowledge – Cycle 2 (2024/25)
What do we want the children to learn?

	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	
	Wheels and Wings
The History of Transport
	
	Fantastic Florence
Florence Nightingale
	
	Step back in Time to Yesterday’s Child
The history of toys and technology
	

	Learning Question(s)
	Where have humans explored?
How has transport changed and developed over time?
	
	How did Florence Nightingale, Mary Seacole and Edith Cavell help to improve hospitals? 
What is the lasting impact of Florence Nightingale’s achievements?
	
	How have children’s toys changed since our older relatives were younger?
How has technology changed over the last 60 years?
	

	Historical Hook
	Intrepid Explorers
	
	Caring
	
	Cracking Ideas
	

	Significant historical figure(s)
	Christopher Columbus, Neil Armstrong, George Stephenson, 
Amelia Earhart
	
	Florence Nightingale, Mary Seacole, Edith Cavell
	
	Tim Berners-Lee, Alexander Graham Bell
	

	Learning Experience
	Whistlestop Valley
	
	Visitor from NHS
	
	-
	

	National Curriculum Links
	· changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life.
· events beyond living memory that are significant nationally or globally [for example, the first aeroplane flight]
· the lives of significant individuals in the past who have contributed to national and international achievements.
	· 
	· events beyond living memory that are significant nationally or globally.
· the lives of significant individuals in the past who have contributed to national and international achievements.
	· 
	· changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life.
· the lives of significant individuals in the past who have contributed to national and international achievements.
	· 

	Key ‘Now’ Knowledge
	By the end of this unit, children should:
· be able to name at least three ways of finding out about the past.
· state what is meant by transport and give three examples. 
· give at least three reasons why we need transport. 
· be able to sort pictures of different transportation examples into the correct heading (new/old).
· know what is meant by chronological.
· be able to place transport on a timeline based on its date.
· learn one of the earliest forms of transport (the Viking Longboat) and be able to label this.
· say when the car, bike and train were invented.
· say when the first flight took place.
· compare two different sources of the first flight and use these to piece together a recount of the flight.
· be able to give similarities and differences between cars now and cars in the past.
· know who George Stephenson is and why he is significant.
· be able to say how trains changed people’s lives in the 19th century.
· know when the first Moon landing was and who took part in this. 
· predict what future transport may look like.
	· 
	By the end of this unit, children should:
· know who Florence Nightingale was.
· be able to say why Florence Nightingale is significant in History.
· be able to use different historical sources e.g. pictures, quotes, newspaper article, artefacts. to answer the question, ‘Who was Florence Nightingale?’
· order the key events in Florence Nightingale’s life chronologically.
· compare a Victorian hospital to a modern-day hospital stating similarities and differences.
· know who Edith Cavell was. 
· be able to say why Edith Cavell is significant in History. 
· know who Mary Seacole was. 
· be able to say why Mary Seacole is significant in History.
· know when FN, EC and MS became significant. 
· be able to say why the significant individuals acted the way they did. 
· be able to explain how Florence, Edith and Mary changed hospitals. 
· begin to understand cause and consequence by matching hospital problems to solutions that were found e.g. no clean water, not enough food. 
· know the significance of ‘Scutari’.
· compare the lives of FN, EC and MS.
	· 
	By the end of this unit, children should:
· sort pictures of toys into the headings old and new.
· compare old and new toys using the words similar and different e.g. the doll is the same/different as dolls today because…
· state what their favourite toy is and compare this to a historical equivalent.
· compare the toys of their caregivers to toys now.
· compare the toys of older relatives to toys now.
· be able to explain how children’s toys have changed since the 1960s.
· use sources to ask and answer questions about Victorian toys.
· order picture sources of toys from oldest to newest.
· know when the telephone was invented and who by.
· explain how technology has changed how we write, talk and are entertained.
· name three important inventors.
· explain how technology has changed our lives over the last 60 years.
	· 

	Key Vocabulary
	· before
· after
· past
· present
· then
· now
· old 
· new
· today
· modern
· timeline
· different
· transport
· chronological
· longboat
· invent
· recount
· similar
· different
· significant
· century
· future
	· 
	· before
· after
· past
· present
· then
· now
· old 
· new
· today
· modern
· timeline
· different
· same
· similar
· compare
· decade
· century
· pioneer
· discrimination
	· 
	· before
· after
· past
· present
· then
· now
· old
· new
· today
· modern
· timeline
· different
· same
· similar
· favourite
· trade
· industry
· community
· technology
· evidence
	



	LKS2 Knowledge – Cycle 1 (2023/24)
What do we want the children to learn?

	
	Autumn 1
	Autumn 2
	Spring 
	Summer 1
	Summer 2

	
	The Flintstones
Stone Age, Bronze Age, Iron Age
	When in Rome…
The Roman Empire
	
	
	Walk Like an Egyptian
The Ancient Egyptians

	Learning Question(s)
	What changes happened in Britain from the Stone Age to the Iron Age?
What is the impact and legacy of some of the earliest settlers in the United Kingdom on life today?
	How has the Roman Empire left a legacy on the world today?
What made the Roman Empire so powerful?
	
	
	Who were of one of the earliest civilizations, the Ancient Egyptians?
What is their impact and legacy on the world today?

	Historical Hook
	Intrepid Explorers
Cracking Ideas
	
	
	Great & Ghastly Events
Cracking Ideas

	Significant historical figure(s)
	Beaker People
	Emperor Claudius, Julius Caesar, Cleopatra
	
	
	Tutankhamun, Howard Carter, Cleopatra

	Learning Experience
	Herd Farm
	-
	
	
	-

	National Curriculum Links
	· changes in Britain from the Stone Age to the Iron Age
· late Neolithic hunter-gatherers and early farmers, for example, Skara Brae 
· Bronze Age religion, technology and travel, for example, Stonehenge 
· Iron Age hill forts: tribal kingdoms, farming, art and culture
· a depth study linked to one of the British areas of study listed (Stone Age)
	· the Roman Empire and its impact on Britain

	
	· 
	· the achievements of the earliest civilizations – an overview of where and when the first civilizations appeared and a depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China

	Key ‘Now’ Knowledge
	By the end of this unit, children should:
· know what is meant by the terms AD and BC
· know the dates and names of the three periods in the Stone Age (the Palaeolithic Period or Old Stone Age 30,000 BC - 10,000 BC, the Mesolithic Period or Middle Stone Age 10,000 BC - 8,000 BC and the Neolithic Period or New Stone Age 8,000 BC - 3,000 BC.).
· understand what is meant by the term ‘pre-history’
· be able to describe how nomadic people migrated to and from Britain before finally settling thousands of years ago.
· explain what is meant by the term ‘hunter-gatherer’.
· name 3 problems that the first hunter-gatherers faced.
· use primary sources of evidence to find out about and describe the first settlers daily lives.
· be able to identify and understand what Stone Age people needed to survive. 
· understand how developments in technology (tools) hugely affected how the Stone Age people lived. 
· describe the diet of a Stone Age human.
· compare the daily lives of a Stone Age human with their own daily routine, discussing similarities and differences.
· know why ‘Grimes Graves’ is such an important archaeological discovery.
· give three ways that the discovery of fire changes Stone Age life. 
· compare Stone Age settlements to modern day settlements. 
· understand the importance of farming to Stone Age settlers.
· recognise the importance of the ‘Cheddar Man’.
· understand when Skara Brae was discovered and why it is important to help understand Stone Age life. 
· understand why the Stone, Bronze and Iron Ages are called such.
· understand how Bronze Age knowledge spread (migration)
· know who the Beaker People were
· be able to name 3 consequences of technology developments in the Bronze Age
· be able to describe the process of creating iron tools.
	By the end of this unit, children should:
· know what is meant by the terms AD and BC and begin to understand BCE and CE
· recognise where the Romans fall on a timeline of other civilisations they know
· know the date that Rome was first built – 753BC
· know that date that Emperor Claudius successfully invaded Britain – 43AD
· understand the historical significance of an artefact and be able to infer what it is, how the Romans may have used it, and what it can tell us about the Romans
· recognise that Romulus was the first early ruler of Rome
· understand what is meant by the terms ‘senate’ and ‘consul’
· know why the Roman government wanted two consuls instead of one (no abuse of power by one person)
· be able to give the three methods of conquering the Romans used (annexation, colonisation and military alliance) and be able to say what these meant
· compare Emperors Augustus and Agrippa to Marc Anthony and Cleopatra
· know where the Roman Empire spread
· understand why Julius Caesar is a significance historical figure and state his impact
· know what a triumvirate is
· be able to match the Roman legion to its description and purpose
· understand the relevance of the terms tortoise, wedge and triple line
· know how the Britons resisted initially invasions/threats of occupation
· understand the significance of Hadrian’s Wall
· compare Roman and Celtic settlements
· explore the causes and consequences of Boudicca’s rebellion and make a historical enquiry as to whether she was a hero or villain
· know the impact the Romans had on life today, being able to name five things they are responsible for
· know why the Roman Empire fell
	
	· 
	By the end of this unit, children should:
· know the date the first pyramid was built - 2640BC
· know the date that the first Pharaohs were buried in the Valley of the Kings - 1539BC
· know the date Tutankhamun’s reign began (1332BC) and that it lasted 10 years
· be able to give at least 3 examples of the natural resources of the River Nile
· know why the River Nile was so important to the Ancient Egyptians
· be able to compare the uses and importance of the River Nile to the Ancient Egyptians and Modern-Day Egyptians
· understand the ritual of mummification in Ancient Egyptian culture
· be able to describe the ritual of mummification
· know the social hierarchy in Ancient Egyptian society (slaves, farmers, craftsmen, scribes, nobles, soldiers, government, priests and pharaohs)
· know why pyramids were important and how they can inform us about the past
· understand why the Egyptians built pyramids
· be able to use sources to find out about Tutankhamun and suggest reasons why historical sources may provide different interpretations
· recognise the difference between primary and secondary sources and compare these
· be able to understand the perspective of a well-known historian and put themselves into their shoes
· be able to describe Ancient Egyptian daily life and compare aspects to their lives (e.g. homes, farming, clothing, travel)
· understand the legacy and importance of hieroglyphics
· describe the Ancient Egyptian story of creation
· name at least 3 Ancient Egyptian Gods and recognise their symbols
· understand why Cleopatra was important

	Key Vocabulary
	· prehistoric
· prehistory
· archaeologist
· artefact
· evidence
· migration
· hunter-gatherer
· survival
· nomadic
· source
· settlement
· agriculture
· technology
· change
· developments
· Palaeolithic
· Mesolithic
· Neolithic
· excavating/excavation
· hillfort
· roundhouse
	· civilisation
· emperor
· invade
· artefact
· senate
· consul
· democracy
· government
· annexation
· colonisation
· military
· alliance
· triumvirate
· resistance
· rebellion
	
	· 
	· afterlife
· ankh
· canopic jar
· amulet
· embalming
· hieroglyph
· mummification
· hierarchy
· Pharaoh
· pyramid
· sarcophagus
· scarab
· scribe
· sphinx
· tomb
· underworld
· source
· ritual
· government








	LKS2 Knowledge – Cycle 2 (24/25)
What do we want the children to learn?

	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	
	
	Changing Times
A Study into Changes in Lives extending beyond 1066
	
	Myths, Mystery and the Minotaur
Ancient Greek Empire
	

	Learning Question(s)
	
	How have children’s lives changed across History?
	
	What is the history and impact of the Ancient Greek empire on the modern-day western world?
	

	Historical Hook
	
	Bravery
Cracking Ideas
	
	Bravery
Cracking Ideas
	

	Significant historical figure(s)
	
	Lord Shaftesbury
	
	Alexander the Great
	

	Learning Experience
	
	Thackray Medical Museum
	
	Greek Day
	

	National Curriculum Links
	
	a study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066 - changes in an aspect of social history
	· 
	Ancient Greece – a study of Greek life and achievements and their influence on the western world
	

	Key ‘Now’ Knowledge
	
	By the end of this unit, children should:
· know that children were deemed adults at different times in different socieities (e.g. in Roman times aged 12 for girls and 14 for boys, in Tudor times ages 15, but they had jobs from aged 7, and 21 in Victorian times though they had jobs from 10 – 18 in modern England.).
· suggest three ways in which children’s lives have changed
· use the terms continuity and change to compare Roman and Tudor classrooms
· sequence children over time on a simple timeline (10 events)
· explain why Tudor children needed to work (to make money and learn a trade)
· name jobs that Tudor children had (chaffing wheat, collecting grains, feeding animals and household chores)
· know that the Tudor period was between 1485 and 1603
· discuss whether they agree or disagree that it would have been great to have a child apprentice in Tudor times
· know that the Victorian era was from 1833 onwards
· learn the dangerous conditions of working in a coal mine (focusing on our local mine) 
· explain why Victorian children needed to work (would have begged otherwise and not had food)
· compare the working age of Victorian children to Tudor children (children as young as 5 worked in coal mines or as chimney sweeps in the Victorian period)
· analyse a primary source of a child working in a coal mine as a trapped
· describe the working conditions and health risks associated with working in a coal mine
· understand that Lord Shaftesbury was against child labour and advocated for education, introducing a bill limiting the hours a child could work each day
· give reasons why it was difficult to make factory owners follow Shaftesbury’s bill (only 4 inspectors across Britain)
· understand why Victorian and Tudor diseases spread quickly (cramped housing, poor hygiene conditions, no running water, poor sanitation)
· give ways in which life has changed for children from Roman, Victorian and Tudor eras, to the modern day.
	· 
	By the end of this unit, children should:
· understand the meaning of the word ‘ancient’
· know what is meant by the terms AD and BC
· know where Ancient Greece falls on a timeline of other key time periods
· know the date Greece falls under the Roman Empire - 146BC
· know when the first Olympics Games were held - 776BC
· understand the impact of Alexander the Great and the date he took control - 336BC
· be able to name 3 of the Ancient Greek time periods (Minoan & Mycenaean, Dark, Archaic, Classical and Hellenistic)
· recognise the difference between the views and cultures of the Athenians and Spartans
· be able to give reasons behind the Greek’s success at the Battle of Marathon and the date of this - 490BC
· understand how the Battle of Marathon links to the modern-day Marathon
· know what made a Greek soldier/hoplite so powerful
· know how the Battle of Marathon was a great victory for the Ancient Greeks
· understand why the Greek army needed both an army and a navy
· understand the relevance of Greek pottery and what it can tell us about Ancient Greek life
· know the connection between the 3 words, ‘athlete, Nike and stadium’ and how this stems from the Greek empire
· know what the ancient Olympic games were like and name 5 events from these
· be able to compare the ancient Olympic Games to their modern-day equivalent
· be able to recall the legend of the Trojan War/Horse
· be able to conclude about whether they believe the Trojan Horse story actually happened
· understand how to use sources to help name 3 Greek Gods and their responsibilities
· know the structure of the Ancient Greek Government and the terms: democracy, monarchy, oligarchy and tyranny
· be able to name the city-states united and conquered by Alexander the Great
· understand the term ‘philosophy’ and be able to identify at least one Greek philosopher and what they were famous for
· be able to compare the daily routine of an Ancient Greek child with their daily routine
be able to list areas of Ancient Greek legacy and how these have influenced modern-day life
	

	Key Vocabulary
	
	· childhood
· continuity
· change
· chronology
· apprentice
· oath
· textiles
· domestic
· significant
· parliament
· bill
· reform
· compare
· plague
· vaccination
	· 
	· Empire
· Athenian
· Spartan
· Parthenon
· Hellenistic
· democracy
· monarchy
· siege
· relevance
· republic
· civilisation
· city-state
· philosophy/philosopher
· hoplite
· Olympic
· Marathon
· society
· invade
· conquer
· unite
legacy
	





	UKS2 Knowledge – Cycle 1 (2023/24)
What do we want the children to learn?

	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	
	
	Murderous Mayans
Ancient Maya
	Up the Chimney’s, Down the Mines
A Local History Study
	

	Learning Question(s)
	
	How does one of the earliest non-European society contrasts with British early history?
	A local history study exploring the significance of coal-mining in West Yorkshire, making comparisons of the trade over time and exploring political changes during the 80’s.
	

	Historical Hook
	
	Great and Ghastly Events
Intrepid Explorers
	Cracking Ideas
Bravery
	

	Significant historical figure(s)
	
	John Lloyd Stephens, Frederick Catherwood
	-
	

	Learning Experience
	
	York Chocolate Museum
	National Coal Mining Museum
	

	National Curriculum Links
	· 
	· a non-European society that provides contrasts with British history – one study chosen from: early Islamic civilization, including a study of Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300.
· changes in an aspect of social history, such as crime and punishment from the Anglo-Saxons to the present or leisure and entertainment in the 20th Century.
	· A Local History Study
	· 

	Key ‘Now’ Knowledge
	· 
	By the end of this unit, children should:
· understand the meaning of the word ‘civilisation’
· revisit what is meant by the terms AD and BC
· know where the Ancient Maya falls on a timeline of other key time periods
· know the date that the Maya civilisation comes into being in Central America - 2000BC
· know when the Spanish arrived and set out to conquer the Maya, leaving cities in ruin - AD1500s
· know the date that American explorer John Lloyd Stephens and British artist Frederick Catherwood explored Copan - AD1839
· know that John Lloyd Stephens and Frederick Catherwood were responsible for extensively documenting the Maya and were responsible for much of what we know today
· be able to state where the Mayan lived and describe their homes, labelling a map of Maya civilisations
· recognise and be able to give reasons as to what made the Maya civilisation so successful
· understand how we know about the Maya and use evidence and interpretation to support their understanding
· recognise the difference between Mayan rule and rule today
· compare the Mayan ruler King Pakal II of Palenque to Tutankhamun and Queen Elizabeth
· compare the lives of modern-day Maya to the Ancient Maya, identifying similarities and differences
· explain the religious beliefs of the Mayan people, knowing they were polytheistic, and being able to name at least three of the main Gods and what they represented to the Maya
· understand how the Mayan number system worked
· know what syllabograms and logograms are
· explain what the Mayan writing system consisted of and what codices are.
· describe a range of food eaten by the Maya and explain why certain foods were important
· understand that the Maya believed the Earth to be flat and consisting of the upper, middle and underworlds
· know the difference between primary and secondary sources and compare their reliability
· sort sources that give us evidence about the Maya into primary and secondary sources
· analyse sources of evidence giving us information about the Maya
· revisit the Anglo-Saxon kingdom and compare the seven kingdoms to the Mayan city states
· compare Anglo-Saxon leaders to Mayan leaders
· understand how the abandonment of the Southern Mayan lowlands helped the Northern city-states to thrive
· give examples of Mayan crime and punishment
· compare crime and punishment in the Ancient Maya to crime and punishment in Roman Britain and the Tudor period.
· know similarities and differences between crime and punishment today and the Ancient Maya 
	· revisit what is meant by the terms AD and BC
· understand why in the 19th century working class families went to the mine together to earn money
· compare mining risks to others jobs in the 19th century (textiles, foundries)
· name three changes in the History of Yorkshire since the 19th century
· investigate mines which are still working in the local area
· explore a primary source to deduce what life was like for miners
· compare the jobs of men, women and children at the colliery
· know the significance of the Factory Act, 1832
· understand why the act was reappealed in 1990
· give three effects of the 1842 employment act
· give reasons for the closures of mines
	· 

	Key Vocabulary
	· 
	· historian
· archaeologist
· artefacts
· region
· drought
· settlement
· ravine
· comparing
· kingdom
· city states
· abandoned
· hostile
· invade
· trade
· period
· ordeal
· abolish
· civilisation
· ritual
· polytheism
· scribes
· codices
· maize
· syllabogram
· logogram
	· miner
· locality
· region
· industry
· colliery
· pit
· reform
· act
· bill
· legislation
· banksman
· bell pit
· furnace
· hurrier
· shaft
· trapper
· ventilation

	






	UKS2 Knowledge – Cycle 2 (24/25)
What do we want the children to learn?

	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	
	Invaders!
The Anglo-Saxons and Vikings
	
	Peace, Power and Poppies
World War 2
	

	Learning Question(s)
	How and why did the Anglo-Saxons and Vikings invade?
	
	What is the history of events which lead to WW2? 
What were the effects of the war on people at the time and what is the war’s legacy?
	

	Historical Hook
	Intrepid Explorers
Cracking Ideas
	
	Bravery 
Fighting for Change
	

	Significant historical figure(s)
	Alfred the Great, King Athelstan, King Ethelred
	
	Winston Churchill, Neville Chamberlain, Adolf Hitler, Anne Frank
	

	Learning Experience
	Murton Park
	
	Eden Camp/Cannon Hall
	

	National Curriculum Links
	· Britain’s settlement by Anglo-Saxons and Scots
· the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor
· a local History study
	· 
	· a study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066
· a significant turning point in British history, for example, the first railways or the Battle of Britain
	· 

	Key ‘Now’ Knowledge
	By the end of this unit, children should:
· understand that the Anglo-Saxons succeeded the Romans in Britain
· understand that the Anglo-Saxons and Vikings were in Britain at the same time in a struggle for power. 
· know the difference between the Scots, Picts and Britons and know where each group lived.
· be able to conclude whether a source is or is not reliable based on evidence
· understand why the Anglo-Saxons were called such 
· know that invading Anglo-Saxons came from Germany and Scandinavia
· understand why the Anglo-Saxons came to Britain (fight, farm, settle)
· name the seven Anglo-Saxon kingdoms
· be able to name five place names in modern Britain that took influence from Anglo-Saxon heritage
· recognise a stratigraphy diagram
· use a stratigraphy diagram to place artefacts in time (the older an artefact, the deeper it will be buried)
· pose historical enquiry questions about Anglo-Saxon artefacts
· draw purpose from Anglo-Saxon jobs
· be able to compare an Anglo-Saxon and Viking home to Roman and modern buildings
· describe the significance of Sutton Hoo on our understanding of the Anglo-Saxons
· know that the Vikings came from Norway Sweden and Denmark
· know that the Vikings were known for being raiders, traders, farmers, craftsmen and sailors
· understand who Alfred the Great was
· draw conclusions about what made Alfred the Great a successful monarch
· give three reasons why King Athelstan and Alfred the Great are significant historical figures
· know who King Ethelred was and his connection to the Danegeld
· say when and why Danegeld was introduced
· understand what it meant by ‘paying Danegeld’
· state why Danegeld was an ineffective strategy
· know social, religious and cultural aspects of Vikings life and compare these to modern Britain
· understand methods of Anglo-Saxon and Viking crime and punishment
· understand that Lindisfarne was a monastical island (holy island) off the coast of Northumbria and that the Lindisfarne monastery was an important centre for Christians
· know that the Vikings raided Lindisfarne in AD793 and the detail the subsequent consequences.
	· 
	By the end of this unit, children should:
· know when Britain and France declared war on Germany.
· know at least three of the factors that led to war with Germany.
· understand the chronology of events leading up to WW2.
· explain the role that the Treaty of Versailles played in the build up to WW2.
· accurately construct a timeline of the ‘Road to War’
· know what the term ‘appeasement’ means
· recognise that Neville Chamberlain was for appeasement, and Winston Churchill against
· construct arguments for and against appeasement
· understand that the events leading up to the beginning of WW2 were interwoven.
· discuss the significance of dates and events in the build up to war. 
· use sources to begin to understand the Dunkirk evacuation. 
· summarise a first-hand account/primary source of the Dunkirk evacuation. 
· be able to state how Churchill used the Dunkirk evacuation to influence the British public.
· state why the Dunkirk evacuation was significant. 
· understand the purpose and effect of propaganda. 
· give three reasons for Britain’s success in the Battle of Britain.
· label the cities in Britain significantly impacted by ‘The Blitz’.
· use artefacts to discuss the significance of ‘The Blitz’.
· be able to give reasons as to why morse code was used during the war and its legacy on the world today.
· know the effects of WW2 on British children and understand the significance of evacuation.
· understand the process of rationing.
· compare reasons for and against rationing. 
· know that some groups of people were persecuted by the Nazi party.
· explain the preparations for D-Day.
· understand the significance of D-Day for both the wart and for individuals. 
· state reasons as to why/how the war ended.
· give examples of the legacy that the war has had on modern day life.
	· 

	Key Vocabulary
	· invasion
· crime
· punishment
· empire
· emperor
· rebellion
· raid
· pillage
· barbarian
· invasion
· legion
· rebel
· status
· settlement
· native
· migration
· tribe
· kingdom
· pagan
· hostile
· Scandinavia
· priory
· monk
· monastery
	
	· evacuation
· rationing
· appeasement
· treaty
· Blitz
· Luftwaffe
· persecution
· propaganda
· impact
· legacy
· significance
· air-raid
· blackout
· billets
· locomotive
· telegram
· spitfire
	





	Progression of Procedural Knowledge/Second Order Concepts

	
	EYFS
	KS1
	LKS2
	UKS2

	Chronological Understanding 
	· Use everyday language related to time (e.g., today, yesterday, tomorrow)
· Order and sequence familiar events
· Describe main story settings, events and principal characters 
· Talk about past and present events in their own lives and live of family members
· Recognise the difference between ‘old’ and ‘new’.
 


	· Distinguish between the past, present and future and use these tenses appropriately.
· Sequence events in their life from birth.
· Put five objects, events or artefacts in chronological order (from recent history) on a time line.
· Label timelines with pictures, words or phrases.
· Sequence events on a timeline for people and events beyond living memory.
· Tell others about changes that have happened in my own life since I was born.
· Talk about how things have changed since my parents or grandparents were children. 
· Use dates to talk about key people and/or events from the past.
· Connect my new learning of historical people or events to others that I have learnt about before.
· Begin to understand the terms BC and AD.
· Order events from a primary source (e.g. Samuel Pepys’ diary).
	· Use a timeline within the time being studied to order things that happened. 
· Position a growing range of eras and events on a timeline (eg. Ancient Egypt, Anglo-Saxons, Romans, Iron Age.). 
· Place and lavel events, artefacts and historical figures on a timeline using dates. 
· Understand that timelines can be divided in BC and AD and the meaning and significance of BC and AD. 
· Place dates and events on a timeline for the period being studied and explain a key concept within the period studied.
· Use dates and historical terms to describe key events from the period being studied (giving the year of the event).
· Develop knowledge of local and British history on the wider timeline (expanding timelines to reach from the Stone Age to modern day). 


	· Use dates and historical terms accurately in describing events. 
· Create timelines which outline the development of specific features, such as technology, weaponry, transport, etc.
· Describe the main changes in a period of history (using terms such as: social, religious, political, technological and cultural). 
· Identify periods of rapid change in history and contrast them with times of relatively little change. 
· Explain the chronology of different time periods (local, British and world history) and how they relate to one another on a time line.
· Order significant events, movements and dates on a timeline, showing duration.
· Start to describe the main changes to an aspect in a period of history. 
· Identify and start to describe how some events/periods occurred concurrently in different locations. 
· Use more specific dating.



	Cause and Consequence 
	· Begin to ask questions about why things happen and give explanations related to everyday life/learning. E.g. Why did the plant grow/not grow?
· Make connections between events in known stories and what happened next. E.g. Christmas/Easter stories - why did that happen? 
	· Recognise why people did things, why events happened and what happened as a result.
· Start to think about the reasons why things might change (e.g. improvements in technology / making life easier / more fun). 
· Recount key events from the past in their own words and begin to explain why these events happened.
· Explore the events leading up to another event and the direct consequences after and the impact on people and society. 
· Begin to think about the impact that historical events have had on modern life. 
	· Identify and explain reasons for results of historical events, situations and changes. 
· Understand what has changed in at least one area of history (society, people, beliefs, language, culture, government etc.) as a result of an event.
· Summarise what caused a significant event in history. 
· Question, investigate and give reasons for events in the past (e.g. why did the Greeks have such a powerful army?) 
· Describe the impact of events in the more distant past on modern life (e.g. the legacy of the Greek Empire for modern Europe). 
· Independently question the reasons behind historical events and changes. 
· Give increasingly historically accurate answers to these questions. 
· Describe how events/ people being studied have had an impact on the modern world. 
	· Identify and explain reasons for results of historical events, situations and changes.
· Evaluate how the period/event has impacted Britain and one or more areas of historical focus (society, people, language, culture, government etc.) both short and long term.
· Identify the short- and long-term causes of an event/period of time and start to make justifications on which causes were the most important. 
· Ask ‘why’ questions to further historical understanding. 
· Debate and discuss different opinions about historical causes and effects. 
· Independently ask and answer clear and accurate questions about the past. 
· Discuss and compare a range of plausible causes and effects. 
· Investigate and describe legacies for the modern world, investigating and discussing how ancient civilisations can still have an impact on our lives. 




	Change and Continuity 
	· Observe and describe changes and what has stayed the same in their life. 
· Begin to ask questions- why has something changed? Why has something stayed the same? 
· Make first hand observations of change and continuity E.g. – plants, animals. weather, growing.
· Use the language of change and continuity- change, difference, same, similar, now/then before/after 
	· Identify things that have changed or stayed the same between their own life and life at different times beyond living memory. 
· Develop a sense of time and how fast things change (e.g. differences between changes in their /their parents/their grandparents’ lifetimes).
· Compare and contrast changes that have been made in a particular period of time- focusing on one or more: health, diet, routines, working life, home life, school life, education, clothing, transport, technology.
· Say how lifestyles (work, school, play etc.) were the same or different in the past. 
· Describe differences between ‘then’ and ‘now’
· Link to changes in materials, changes in what they see around them and things that stay the same in their life and with things around them.

	· Explain and demonstrate an understanding of links between main events. 
· Explain changes within and across different periods and societies. 
· Explain the change and continuity in the time period being studied. 
· Investigate everyday life for people in the past, including clothing, food, houses, beliefs and leisure activities and recognise how these were similar / different to the modern day. 
· Explore change at a local level, investigating the impact of national and global events. 
· Ask and answer questions about changes, similarities and differences. 
· Begin to understand broader trends / themes over time and how politics, economics, society, culture, technology and/or religion has changed over time and impacted on today. 
· Explore differences between different people living at the same time. 
	· Explain and demonstrate an understanding of links between main events. 
· Explain and evaluate situations and changes within and across different periods and societies. 
· Justify how and why during periods of rapid change some things have remained continuous. 
· Justify how and why during periods where there doesn’t seem to be any change that change has happened.
· Discuss changes, similarities and differences within the period of time being studied and deepen the understanding of trends/themes over time. 
· Describe what life was like for people living at the same point (rich/poor, military/civilians etc.) 
· Ask and answer questions about changes, similarities and differences and challenge responses. 
· Discuss and debate trends and themes over time. 
· Describe changes across an historical period (considering social, political, cultural and technological changes). 

	Interpretations/ Significance of History
	· Comment on aspects of their familiar world, where they live or the natural world.
· Recognise and describe special time or events for them, friends and family to others e.g. birthdays, key events throughout the year, weddings, christenings, etc. 
	· Use stories pictures, accounts and illustrations to distinguish between fact and opinion.
· Understand some ways we find out about the past.
· Compare 2 versions of a past event using pictures, illustrations and photographs. 
· Discuss reliability of different photographs and accounts/stories 
· Explain that there are different types of evidence and sources and say how it can be used to find out about the past. 
· Begin to understand why people/events being studied are important. 
· Begin to express preferences and justify them with evidence / facts (e.g. Who was the greatest explorer?) 
	· Suggest different reasons, purposes and/or uses for different artefacts and give reasons why different artefacts might have a different purpose.
· Compare accounts of events from different sources – discuss reliability and why? 
· With support, evaluate the usefulness of different sources 
· With support, use various sources to piece together information about a period of history and with support discuss links to a key concept 
· Express preferences and personal responses to topics being studied and back-them up with evidence / facts. 
· Can ask and answer questions about how and why events/people are significant. 
· Show empathy for people living in the past, recognising what their lives would have been like and how they would have felt. 
· Identify historically significant people and events and situations.
· Understand the significant contribution key historic figures made to society.
	· Give clear reasons why different artefacts might have a different purpose by making links with materials and other artefacts.
· Suggest accurate and plausible reasons for how/why aspects of the past are represented and therefore interpreted in different ways. 
· Start to evaluate evidence and choose what the most reliable source is. 
· Show an understanding that some evidence could be propaganda, opinion or false news /misinformation.
· Identify historically significant people, events and situations in order to know how important the consequences a person or event was on a local, national and international scale and why it would be considered significant, drawing on two or more criteria - importance, profundity, quantity, durability, relevance. 
· Evaluate the significant historical events in one or more period of times and how they impacted life then and the impact on life now. 
· Identify which sources are fact and opinion, being aware that different evidence will lead to different conclusions, some evidence / authors may be persuading or giving a specific viewpoint 
· Bring knowledge together to construct an informed response – linked to 1 or more key concept 
· Understand that there can be many versions of the same events in history, giving reasons why these may exist. 

	Similarities and Differences
	· Identify and describe similarities and difference between themselves and others and among families and communities and traditions. 

	· Make observations about different types of people, events and beliefs within a period studied and their own lives. 
· Say how lifestyles (work, school, play etc.) were the same or different in the past. 
· Describe similarities and differences between their lives and the lives of a significant person/period in the time being studied. 
	· Demonstrate an understanding of social, cultural and ethnic diversity in Britain and the wider world through history. 
· Use social, cultural, religious or ethnic diversity within a time period to show similarities and differences. 
· Explore the similarities and differences in a period of history in relation to now.
· Investigate everyday life for people in the past, including clothing, food, houses, beliefs and leisure activities and recognise how these were similar / different to the modern day. 
	· Demonstrate an understanding of social, cultural and ethnic diversity in Britain and the wider world through history. 
· Reach informed conclusions on one or more of social, cultural, religious or ethnic diversity in relation to one or more time periods studied and make hypothesis of why things are similar and different to the modern day before using sources of evidence to seek answers. 
· Make comparisons between their own lives today and aspects of the lives of key groups across time periods in history.

	Historical Enquiry
	· Handle sources of evidence about their own lives and their families lives and talk about these.
	· Start to ask and answer some historically relevant questions e.g. What was it like for…? What happened when…? How long ago…?  
· Compare events from different periods in history (e.g. different discoveries/voyages). 
· Find answers to simple questions about the past from sources of information (e.g. pictures, stories, artefacts).
· Start to use different sources to answer questions.
· Identify different ways the past is represented e.g. paintings, diaries, photos. 
· Explore events and information about people and objects by looking at pictures, holding objects and listening to stories.  
	· Use a range of different sources to find out about period studied.
· Expose pupils to primary and secondary sources.
· Use a range of sources/ evidence to build up a picture of the past.
· Construct relevant questions about history and begin to suggest how these might be answered. 
· Carry out a local history study (how did history shape our area? What evidence can we still find?) 
· Ask relevant questions about history and suggest sources of evidence that could be used to answer them, beginning to recognise the difference between primary and secondary sources. 
· Select and record relevant information that help to discover information about the period studied.
· Identify and evaluate different sources - being able to begin to recognise when they are using primary and secondary sources.
	· Select appropriate evidence to answer a question, and recognise that there is often not a single ‘right’ answer to an historical question. 
· Draw conclusions on what happened based on study of a range of sources. 
· Consider the validity of different sources and select reliable, appropriate resources to use to answer a specific question. 
· Reach conclusions on what happened based on the study of a range of sources. 
· Reflect on enquiries and identify ways in which they could be improved or extended. 
· Compare accounts of events from different sources (linked to key concept similarities and differences) 
· Recognise primary and secondary sources and link a range of sources to make own conclusions to one or more of the key concepts 
· Investigate own lines of enquiry – asking questions to further knowledge and understanding. 


	Sources of Evidence 
	· Use pictures and photographs to talk about key events in their own lives.


	· Use pictures and photographs to extract some information about the past. 
· Begin to recognise different ways we can learn about the past (e.g. from images, objects, stories, first-hand witnesses). 
· Use a range of sources (e.g. pictures, photos, artefacts, stories, text books, etc.) to extract some information about the past. 
· Begin to piece together clues from a variety of different sources. 
	· Use a range of sources and artefacts (written, visual or oral) to learn more about the past. 
· Consider the range of sources available when we study different historical periods (e.g. why do we know much more about the Romans than the Iron Age?) 
· Understand that historical knowledge comes from a range of sources. 
· Look at two versions of the same events identifying how they are similar/different. 
· Question the accuracy of modern depictions of historical events. 
· Begin to understand the difference between primary and secondary sources.
	· Accept, reject and comment on how useful sources are when carrying out research. 
· Recognise that not all sources are equally valid, and that some evidence may come from propaganda or opinion. 
· Draw together and analyse a wide range of sources (both primary and secondary), sourcing these independently where appropriate. 
· Challenge the accuracy, validity and usefulness of artefacts, texts, photographs, online resources etc. when investigating historical sources. 
· Evaluate the usefulness of a source, or sources, and discuss why you came to this conclusion. 
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